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 St. John’s N.S., Kenmare

Bunscoil Eoin Naofa, An Neidín

Tel: 064-6642598 / 064-6642300

                                        e-mail:  info@stjohnskenmare.ie 
 Special Education Needs Policy
School Roll number 20197K
Introduction:

St. John’s N.S. is a primary school under the Catholic Bishop of Kerry. It is an ordinary mainstream primary school, catering for a full cross section of children. The purpose of this S.E.N. policy is to provide practical guidance to teachers, parents and other interested parties on the provision of effective learning support to pupils experiencing low achievement and/or learning difficulties, as well as to fulfill our obligations under the Education Act 1998 circular -02.05.
The school currently has the following provision to cater for children with Special Education Needs:

· One full time Resource Teacher

· One part time Resource Teacher

· Two full time learning Support Teachers

· One shared Learning Support teacher

· One teacher for the A.S.D. unit.
Implementation and Review:

The implementation of this policy commenced in September 2012. It was then reviewed in September 2013 or as circumstances may warrant.

Communication:

All policies are available to parents. St. John’s recognises the importance of parental involvement in their childs learning. From the outset parent teacher communication is vital in the area of Special Education. Parental consent is sought at the outset and parents will continue to be informed and involved throughout the programme.   
Aims and Objectives:
The principal aim of learning support is to optimise the teaching and learning process in order to enable all pupils, especially pupils with learning difficulties to achieve adequate levels of proficiency in literacy and numeracy before leaving school.
Objectives:

Through the implementation of this policy we strive to:

· Facilitate pupils to engage with the curriculum for their class level.

· Develop positive self-esteem.

· Develop a positive attitude to, and foster enjoyment in school and learning.

· Provide supplementary teaching and additional support and resources for these pupils in English and/or Maths.

· Involve parents – (through effective parent/teacher liaison). In taking an active role in the child’s education.

· Provide collaboration among teachers in implementation of a whole school policy on learning support.

· Establish early intervention programmes for the diagnosis of learning difficulties.
· Support pupils with low achievement and/or learning difficulties through a team approach that involves the pupils themselves, their teachers, parents and relevant support personnel.

· To develop and implement an individual learning programme for each pupil in receipt of supplementary teaching based on an assessment of needs and a specification of learning targets for the pupils.

Beliefs and principles:

· It is our belief that each child is unique and each child brings a unique set of characteristics to any learning situation.
· It is our belief that praise should be public and problem solving should be private.
· It is our belief that if a child is experiencing high levels of failure in any area, then we will strive to build in success by setting more realistic targets, by teaching one skill at a time i.e tiny achievable empirical targets.
· It is our belief that all children should feel secure within  the parameters of their classroom, knowing precisely what is expected of them, both academically and behaviourally.
· It is our belief that every child is a gift, every child has a gift and we must always see the child as a whole person. The child’s learning difficulty or their behavioural problem is just merely one aspect of the child’s being and should not be seen as their defining characteristic.
Prevention strategies:

As a means of preventing the occurrence of learning difficulties as far as possible, the following strategies are being implemented:

· The development and implementation of agreed whole school approaches to language development e.g. phonological awareness.

· Delay in introducing the formal process of reading as per the revised curriculum.

· The development and implementation of agreed whole school approaches to the teaching of Maths e.g. our whole school approach to the language of tables and subtraction.
· Promotion of parental understanding and involvement through their attendance at an induction meeting for incoming Junior Infants, the arrangement of formal and informal Parent Teacher meetings and the provision of regular school newsletters as well as ongoing collaboration with parent’s association.
· Class based early intervention by the learning support team from Senior Infants to Rang 6. In Junior and Senior Infants this will primarily be focused at identification of pupils who may be need of remediation.

· In class work on phonics and blending will be carried out by the learning support team with the Senior Infant group.
· Ongoing observation and assessment of pupils by the class teacher.

Selection of pupils for learning support:

· The principle of early intervention applies, therefore pupils from the 1st to 4th class are given priority in allocation of Special Education Intervention.

· Senior Infants are screened annually using Drumcondra Early Literacy and Drumcondra Early Numeracy tests. The results of these in conjuction with teacher observation will be used to identify children who may be presenting with difficulties.
· From first class upwards, all pupils are screened annually using the Drumcondra English, Maths  and Spelling tests.

· Priority for learning support will be given to pupils with a sten of 4 or less. The screening process is followed by a consultative meeting between the class teacher, learning support teacher and parents concerning the pupils performance and supplementary teaching is offered.

Assessment:

The assessment of a child’s progress in school has always been an accepted part of a teacher’s role. Such assessment is central to the work of the school and forms an integral part of school planning. Assessment complements and assists teaching, but it must be seen as a means to an end. It is used to make decisions about the next steps to take with a pupil, in which order to take them, the methodologies to be used etc. @ the Report of the Review body on the Primary Curriculum 1990 recommends a combination of formal and informal assessments (p86). In practice it is found that the procedure most commonly used to identify pupils in Junior and Senior Infants is “teacher observation”. While standardized norm-referenced tests of achievement in English and Maths are used from 1st to 6th class. (Study of Remedial Education in Primary Schools 1998).
Strategies for assessment of pupils.
Stage 1: Informal Assessment.

Observation.
This usually occurs when a class teacher observes a child experiencing difficulty with her work.

This may be observation of behaviour, motor co-ordination, language, academic progress or social interaction.

Checklists and screening tests may be useful.

Teachers gather information on child, i.e. academic progress, health, school attendance, from previous class teacher/principal/pre-enrolment records/learning support teacher/parents. Parents are a valuable source of information in the initial stages of problem identification.

It is very important to check hearing, vision and speech.

Pupil’s viewpoint can be helpful.

Informal assessment may identify the problem and no further assessment may be necessary.

Stage 2: Formal Educational Assessments.

Norm Referneced/ Standardised tests.

Criterion-referenced test.

At this level the pupil’s performance is observed and assessed for its age appropriateness. Information (Standard Scores/Quotients/Sten) from tests help us to distinguish between
-above average

-average

-below average.

A percentile of 15 places a child in the bottom 15% of the population. The standardized tests to be used will be the Drumcondra for English and for Mathematics, these may be complemented by a variety of other tests, observation sheets and checklists.

Tests Administered in St. John’s N.S.

1) Drumcondra Early Literacy and Drumcondra Early Numeracy tests are administered in June to pupils in Senior Infants .

2) N.R.I. T. will be administered in November to pupils in first and fourth class only.

3) The Drumcondra Reading and Comprehension Tests are administered in May to pupils from First to sixth classes.

4) The Drumcondra Spelling Tests are administered in May to pupils from First to Sixth classes.
5) The Drumcondra Maths Tests are administered in May to pupils from First to Sixth classes.

Test results are recorded for each of the tests above using standardized and school designed forms. (Appendix 1-6). A testing profile on each child is passed on to class teacher at the beginning of each year.

Test results are also entered on the aladin system and each class teacher can access the results of his/her current class.

A paper copy of all test results will also be stored securely in a filing cabinet in the principal’s office. Test results will be kept until the pupils are 21 years of age.

Stage 3: Individual Diagnostic Testing

At this stage it is the process of learning rather than performance, that is analysed. Diagnostic tests are used to identify the possible underlying cause of learning difficulties, which are obstacles to learning. They provide additional information about an individual’s strengths and weaknesses in the many sub-skills of language, i.e reading/writing/spelling or numeracy. This precise information enables the teacher to devise an appropriate individual learning programme. Written permission is sought from parents to undertake diagnostic tests (Appendix 7). The guidelines on learning support state that “the technique for Error Analysis is particularly useful in pinpointing difficulties in both reading and maths” and the error themselves “indicate what needs to be taught”. Diagnostic tests are Quest Screening Test, Jackson Phonics test, Neale Analysis reading test and the Aston Index.
Stage 4:

In a minority of cases, referral to outside agencies –Educational Psychologists, Child Guidance Clinic, Speech Therapists may be necessary.

Planning:
Once we have identified children in need of intervention a variety of models will be used to meet their individual learning needs. These may include some of the interventions listed below

· In class support for individuals or small group.

· Class withdrawal in small groups.

· Team teaching to support literacy and numeracy on whole school basis e.g. Maths problem solving.

· Early intervention e.g. phonics.

We will as a school staff design school plans and strategies to see how the curriculum content, methodologies and resources can be differentiated to meet the learning needs of pupils. This will involve a collaborative approach and will necessitate working closely with parents/guardians, principal and staff, special needs assistants and other professionals e.g. educational psychologists, speech and language  therapists etc.

The underlying principle of the school curriculum is that the student should be an active agent in her own learning. In order for children with learning disabilities to become effectively involved in their education, the curriculum needs to be differentiated to take into account not only the degree of their disability but also their interests and learning styles. Differentiation can be considered as differentiation by task i.e. modifying a task so that it can be presented at a level appropriate to the student, differentiation by outcome i.e. students on a common task can present their work at their own level and differentiation by classroom structure i.e. effective grouping of students of similar abilities. 

A crucial part of effective planning is the drawing up of an Individual Education Plan. The I.E.P. will

· facilitate the setting of goals and objectives

· draw together all assessment information

· establish learning strengths and priority needs

· provide a forum for clarifying expectations

· outline the resources required to meet the students needs

· continuously inform the teaching and learning.

Provision of Supplementary Teaching

· The primary work of the Special Education Teacher is the provision of supplementary teaching to the pupils identified above

· The school will be divided into instructional terms of approximately 10 weeks each and will be reviewed as needed.

· One to one teaching may be provided where small group teaching has not been effective.

· Classes will be intensive in frequency.

· A system of withdrawal and/or in-class support will operate in response to the needs of an individual pupil.

· The Class Teacher and the Special Education Teacher will meet to devise an Individual Education Plan (I.E.P.) or Group Education Plan (G.E.P.), in consultation with the Principal and parents. The pupil can also contribute to setting their own short-term targets.
· Parental permission is required prior to commencement of learning support programme and meeting with parents to discuss contents will be facilitated if necessary. 
· If a pupil is receiving support from a resource Teacher in English /Maths, she will not normally be provided with supplementary teaching from the Special Education Teacher as well.

· If the pupil is in receipt of support from a Resource Teacher to address other needs, i.e. behavioural problems, sensory difficulty, it may be appropriate for the Special Education Teacher to provide supplementary teaching as well.

· The Special Education Teacher will maintain the following documentation in individualized files:
1. Individual Profile and Learning Programme.

2. Short term planning and programme record.

3. Samples of written work.

4. Other records, e.g. tape recordings of oral work.

5. Reading analysis records.

Individual Learning Plan / Group Education Plan

· The Individual Learning Plan / Group Education Plan will be in accordance with the pro-forma as advised in the Learning Support Guidelines, issued by the DES in 2000.The plan will address the pupils full range of needs and will include:

· Details from the Class Teacher

· Assessment Results

· Other relevant information e.g. reports from agencies

· Learning strengths and attainments

· Priority Learning Needs

· Learning Targets

· Class based Learning Activities

· Supplementary support activities to include ICT

· Home support activities

· Each plan will be monitored through teacher observation; the keeping of planning and progress records and through pupils own feedback.

· A detailed review will take place at the end of each instructional term. The Special Education Teacher and / or Class Teacher will meet the parents to discuss the child’s progress in light of the review.
Timetabling
· The provision of Learning Support is in addition to the regular class teaching in English and Maths.

· Every effort is made to ensure that pupils do not miss out on the same curricular area each time they attend Learning Support. A flexible approach to timetabling is adopted by the Class Teacher, though class disruption must be minimised. 

· The provision of Learning Support may include withdrawal of pupils from their classroom and /or in-class tuition.

· In-class support, if appropriate will be jointly designed and monitored by the Class Teacher and the Special Education Teacher.
· A copy of all timetables will be made available to the principal.
Provision of Resources
· Resources for the provision of Learning Support include a variety of text books, library books and ancillary materials and oral language development materials. A variety of testing materials are also in use which include standardised diagnostic screening, reading experience, reading attainment, phonological awareness and Maths attainment.

· Following consultation between the Special Education Teacher, Principal and Class Teacher, funding for materials may be provided from the Learning Support Grant and / or funding may be available through the Board of Management.

· Learning Support resources will primarily be used in the Learning Support Room. These resources may be made available to Class Teachers following consultation with the Special Education Teacher.

Continuing and Discontinuing Supplementary Teaching

· In general children should not stay for more than two years in Supplementary Teaching, unless they are still at or below a sten of 4.

· Following the end of Instructional Term review as detailed above, a decision is made to continue / discontinue the provision of Supplementary Teaching.

· The decision making process involves consultation between the Class Teacher, the Special Education Teacher and the pupils parents and account is also taken of the overall Learning Support demands in the school.

· The criteria on which a decision will be made include:

1. A consideration as to whether the pupil has achieved some / all of the learning targets set.

2. A consideration as to whether the pupil will be able to cope independently / semi independently in the classroom setting.

3. A decision to continue the provision of supplementary teaching will result in a revision of the pupil’s I.E.P.

Referral to out of school agencies

· The Special Education Teacher co-ordinates the referral of pupils to out of school agencies e.g. Educational Psychologist

· The Principal and / or Special Education Teacher and / or Class Teacher meet with the parents to discuss the need for the referral and to seek consent.

· The Class Teacher completes the necessary referral form in consultation with the appropriate school personnel.

· The external professional visits the school to meet with the pupil, parents, principal, class teacher and the special education teacher as appropriate and the assessment is conducted.

· This is followed by a return visit at which findings are discussed, recommendations are considered and an appropriate response is agreed.

· Where concern arises regarding the manner of speed of the follow-through post assessment, such concern is pursued by the Principal with the out of school agency concerned.

Staff Roles and Responsibilities

Learning Support is a collaborative responsibility shared by all partners in the learning experiences.

It is important that all partners contribute in the planning and implementation of our school plan on learning support.
Board of Management

The role of the Board of Management is to:

· Oversee the development, implementation and review of the provision of Learning Support in the school.

· Ensure adequate classroom accommodation and teaching resources are provided for Special Education Teachers

· .Provide a secure facility for storage of records in relation to pupils in receipt of Learning Support.

· Budget for ongoing support for Professional Development in Learning Support for staff. 

Principal

The role of the Principal is to:

· Assume overall responsibility for the development and implementation of the school’s policy on Learning Support in co-operation with the Board of Management, teachers, parents and children.

· Work with teachers and parents in the development of the school plan on learning support in the context of Special Needs Education.

· Monitor with teachers and parents in the development of the school plan on learning support on an ongoing basis.

· Monitor the implementation of the school plan on Learning Support on an ongoing basis.

· Monitor the selection of pupils for supplementary teaching, ensuring that this service is focused on the pupils with lowest levels of achievement.

· Assume direct responsibility for co-ordination learning support in the context of Special Needs Services.

· Oversee the implementation of a whole-school assessment and screening programme to identity pupils with very low achievement and learning difficulties so that these pupils can be provided with the support they need.

· Keep teachers informed about the external assessment service that are available and the procedure to be followed in initiation referrals.

· Help teachers increase their knowledge and skills in the area of learning support
Class Teacher

The class teacher has primary responsibility for the progress of all pupils in his/her class, including those selected for supplementary teaching. In supporting the development and implementation of the school plan on Learning Support, the class teacher should:

· Implement teaching programmes which optimise the learning of all pupils and to the greatest extent possible prevent the emergence of learning difficulties.

· Implement the school policies on screening and selecting pupils for supplementary teaching in English and Maths by co-operating and assisting with the administration and scoring of appropriate screening measures.

· For each pupil who is in receipt of supplementary teaching, to collaborate with the Special Education Teacher in the development of an individual profile and the learning programme by identifying appropriate learning targets and by organising classroom activities to achieve these targets.

· For each pupil who is in receipt of supplementary teaching, to adjust the classroom programmes in line with the agreed learning targets and activities.

· Weekly plan of work in English and Maths to be provided to the Learning Support Teacher n advance.

With regard to teaching pupils with low achievement, the following general approaches and methods are recommended:
· Such children should be prioritised when accessing information from previous class teacher.

· Priority when establishing parental contact.

· Group teaching.

· Modify presentation and questioning techniques to maximise the involvement of pupils with low achievement in class activities.

· Placing emphasis on oral language development across the curriculum

· Providing pupils with extra tutoring in the key basic skills in literacy and numeracy

· Setting learning targets at an appropriate level.

· Providing learning activities and material which are suitably challenging, but which also ensure success and progress.

· Carrying out error analyses of a pupil’s work to pinpoint specific areas of difficulty

· Setting up ‘buddy systems’ in class (high achievers collaboratively working with low achievers, e.g. peer tutoring/paired reading).

· Applying assessments and tests, which offers challenge and opportunities for success to children of all levels of achievement.

A key role of Learning Support is a very high level of consultation and co-operation between the Class Teacher and the Special Education Teacher. Central to this consultation is the development, implementation and review of Individual Profile and Learning Programmes.

Special Education Teachers.

The role of the Special Education Teachers is:

· Develop an individual profile and learning programme for each pupil who is selected for supplementary teaching in consultation with the Class Teacher and parents.

· Maintain a planning and progress record or equivalent for each individual or group of pupils in receipt of Learning Support.

· Provide teaching in English and Maths to pupils in the school who experience low achievement, in accordance with the school’s selection criteria.

· Contribute to the development of policy on Learning Support at whole school level.

· Provide advice to the Class Teachers in such areas as individual pupils assessment and programme planning, as well as approaches to language development, reading, writing and mathematics for pupils experiencing difficulties.

· Contribute at school level to decision making regarding the purchase of learning resource books and materials to be made available to pupils with learning difficulties in their mainstream classrooms and in the Learning Support room.

· Perform a defined role in co-ordinating the provision of Special Needs and Learning Support services in the school.

· Liase with external agencies such as psychologist to arrange assessments and special provision for pupils with special needs.

· Maintain a list of pupils who are receiving supplementary teaching and special education support

· Track the progress of pupils who have discontinued Learning Support.
Special Needs Assistant

Their duties are assigned by the Principal Teacher in accordance with circular 10/76. Their work should be supervised by either the Principal or by a class teacher. Those duties involve tasks of a non-teaching nature such as:

· Preparation and tidying up of classroom(s) in which the pupil(s) with special needs is/are being taught.

· Assisting children to board and alight from school buses. Where necessary travel as escort on school buses may be required.

· Special assistance as necessary for pupils with particular difficulties e.g. helping physically disabled pupils with typing or writing.

· Assistance with clothing, feeding, toileting and general hygiene.

· Assisting with out of school visits, walks and similar activities.

· Assisting the teachers in the supervision of pupils with special needs during assembly, recreational and dispersal periods

· Accompanying individuals or small groups who may have to be withdrawn temporarily from the classroom.

· General assistance to the class teachers, under the direction of the Principal, with duties of a non-teaching nature.

· Where a Special Needs Assistant has been appointed to assist a school in catering for a specific pupil, duties should be modified to support the particular needs of the pupil concerned.

Parents

The role of parents supporting the Learning Support for their children is vital to its success. Specifically, parents contribute through:

· Regular communication with the Class Teacher and Special Education Teacher

· Creating a home environment where literacy can thrive

· Fostering positive attitudes about school and learning in the child

· Participation in shared reading programme

· Encouraging the child to visit library

· Developing the child’s oral language

· Developing the child’s social mathematics

Communication Strategies

The operation of an effective communication system between all the parties involved in meeting the learning needs of the child is considered essential. The various strands of the system include:

· Class Teacher and Learning Support Teacher following a low score on a screening test

· Principal and/or Learning Support Teacher and/or Class Teacher and parents following a low score on a screening test, including the seeking of approval of further diagnostic assessment and/or provision of supplementary teaching.

· Regular communication between the learning support teacher and the class teacher, through weekly completion of the Classroom Work Schedule in English and Maths, and the formal and informal meetings

· Regular communication between the Learning Support Teacher and parents.

Success Criteria

The school wide implementation of this policy will result in enhancement of pupils learning in the following ways:

· Improved standards of academic achievement with the pupil’s individual learning programme

· Enabling the discontinuation of the provision of Learning Support based on positive assessment results

· Enhanced parental involvement in supporting their child’s learning needs

· Increased opportunities for effective communication between school personnel in relation to pupil’s progress

Resource Teaching Policy

Entitlement to Resource Teaching

When a child continues to experience difficulty and is not making progress above a sten of 4 in literacy and numeracy, the child will normally be referred for psychological assessment, in consultation with parents, and may then be supported by a Resource Teacher.

Pupils who display major behavioural or emotional difficulties may be referred for assessment and may be allocated resource hours.

Children with learning difficulties who are integrated into mainstream education may be allocated resource hours.
Children who have physical difficulties, e.g. deafness, sight impairment, cerebral palsy are usually allocated resource hours.
The role of the Resource Teacher.  

The Resource Teacher helps to provide an education, which meets the needs and abilities of children, assessed as having difficulties. In addition, the Resource Teacher should advise and liase with other teachers, parents and other professionals in the children’s interests. More specifically, the Resource Teacher has responsibility for:
· Developing an individual learning programme for each pupil in consultation with other partners in education.

· Assessing and recording the child’s needs and progress.

· Setting specific, time-related targets for each child and agreeing these with the Class Teacher and the Principal.

· Direct teaching of the child, either in a separate room or within the mainstream class.

· Team teaching, when the child concerned will derive benefit from it.

· Advising class teachers in regard to adapting the curriculum, teaching strategies, textbooks, ICT and other related matters.

· Meeting and advising parents, when necessary, accompanied by the class teacher as necessary.

· Meeting with other relevant professionals, in the child’s interests, e.g. psychologist, speech and language therapist, and visiting teachers.

Role of Class Teacher, Parents, Principal, Board of Management
The role of all the above in the education of children who have been allocated resource teaching is as in the preceding section, i.e. the section on Learning Support.

Integration of Children with a Disability and/or Special Education Needs in St John’s NS.

Inclusion:

St. John’s values the individuality of all our children. To this end, an inherent facet of our teaching is the consideration and acceptance of the individual characteristics of every child.
Aims and objectives:
Our school aims to be an inclusive school.This means that equality of oppurtunity must be a reality for our children. We make this a reality through the attention we pay to the different groups of children within our school:

· Children who need support to learn English as an additional language.

· Children with special education needs.

· Any children who are at risk of exclusion.

The Primary Curriculum is our starting point for planning a curriculum that meets the specific needs of individuals and groups of children. We do this through:
· Setting suitable learning challenges.

· Responding to children’s diverse learning needs.

· Differentiating the curriculum where appropriate to meet the needs of specific children.

· Providing other oppurtunities outside of the curriculum to meet the needs of individuals or groups of children.(e.g. social training, life skills etc. )

· Liasing and working in conjunction with other specialists (psychologists, physiotherapists, speech therapists etc.) where necessary to maximize the potential of our pupils.
Confidentiality:

The confidentiality of all our pupils is protected at all times. All files containing relevant information pertaining to the pupils with special needs are stored in the filing cabinet in Learning Support room. The Principal, Class Teacher and Special Education Teacher have access to this file. All parents are given full results of screening and diagnostic tests at relevant meetings.

Transfer to Post-Primary:

St. John’s N.S have always had a good working relationship with the Principal and relevant staff of Pobail Scoil Inbhear Sceine. We feel this is important to make the transition from Primary to Secondary school as smooth as possible. At the Parent/Teacher meeting during the final year in Primary School, the Class Teacher/S.E.N teacher will discuss this transition with Parents. Any files/reports pertaining to the child may be passed on only with specific permission of parent. Parent’s wishes are paramount at all times. Any other help needed to facilitate the transition pupil is also given e.g. a private guided tour of 2nd level school for pupil/parents by the Learning Support Teacher from secondary school.

Testing:

Screening Tests: (standardised)

Drumcondra Early Literacy Test                 Senior Infants
Drumcondra Early Numeracy Test             Senior Infants
Drumcondra reading test – Administered annually  1st to 6th class

Drumcondra Spelling Test



Drumcondra Maths Test
N.R.I.T – administered in 1st and 4th class. 

Non standardised tests:

Mathemagic check ups
Teacher devised tests.

Diagnostic Tests:

Jackson phonics tests

Quest English

Quest maths

Aston index (including Schonell reading and Schonell spelling test).

Neale Analysis reading and comprehension test.

Resources used in Special Needs:

Whiteboard

Magnetic board and letters

Use of computer

P.A.T programme (beginners – level 3)
Alpha to Omega

Sounds Abound
Prim-Ed Phonics book (book 1-5)

Ginn 360 reading books

Oxford Reading Tree Readers (level 2-14)

Listening comprehension (Prim-Ed) Lower – Upper

Away with words 1-6
Scholastic Comprehension Age 7-8



 Age 8-9




 Age 9-10

Language through Reading (book 1-3)

Spingoes.

Selection of Maths Bingo games.

Learning wraps (for tables).

Selection of relevant I.T. material
I-pad and relevant apps.

Sensory Circuits Handbook
Educational Provision for Overseas Children
Introduction:
Saint John’s N.S. welcomes pupils of all nationalities and cultures, and its current enrolment includes overseas children. This document sets out our policy in relation to the enrolment and education of these children.

Principles:
· Our school respects the diversity of values, beliefs, traditions, languages and ways of life of all our pupils.

· All children have an equal right to education. In order to fulfill this right, differences will be respected and valued in our school.

· Our school will be pro-active in challenging racisim.

· Our school is committed to the principle of interculturalism, and seeks to actively promote an environment in which cultural differences can be explored and respected, where pupils can learn from each other, and where co-operative learning activities are employed across the curriculum.
Enrolment of Overseas Pupils:
· The school’s Enrolment Policy governs enrolment of all pupils.

· The enrolment procedure for non-national pupils is the same as that for Irish pupils.

· Parents of overseas children will be afforded help in completion of enrolment documentation, should they require it.

· Every effort will be made to create a warm and welcoming environment for overseas parents who approach the school to enroll their pupils.

· Parents will be provided with information leaflets on the Irish School system in most languages/

Education of Overseas Pupils
· Overseas pupils will be placed in an age appropriate class as far as possible.

· Every effort will be made to help the pupils to settle socially in the class, and a “buddy” will be appointed to help new pupils settle in. Every effort will be made by all our school personnel to help the child in her new environment.

· The child will not be required to study religion, should the child be non-Catholic. However for organizational reasons, the child may be required to remain in the class during Religion time.

· In general, as per circular 12/96 , if English is not the first language of the child, she may qualify for exemption from the study of Irish, and the school will complete the necessary documentation to obtain this exemption. However, for organizational reasons, the child may be required to remain in her class during Irish time.

· All relevant text books and stationary will be made available to children who may not have adequate funding to purchase same.

· Overseas children will not be excluded from school tours and outings for financial reasons.

· While we require that all new pupils need time to settle in and adjust, we require all pupils to adhere to the school’s Code of Behaviour, in the interest of all. Overseas children enjoy the same rights and privileges, and the same responsibilities, as all pupils.

· Home school liaison is central to the successful integration of overseas children into the school, and the school will be pro-active in promoting positive home school relations.
Educational provision for Children with Autism
St. John’s N.S. is an inclusive school with provision for supporting children with Autism in mainstream classes and in the designated autism unit. This document sets out our policy in relation to the enrolment and education of these children.

Principles
· Our school respects the diverse abilities and needs of all our pupils.

· All children have a right to education. In order to fulfil this right , differences will respected and valued in our school.

· Our school will be proactive in encouraging the integration of all pupils in as many areas of the curriculum as is appropriate to meet their individual needs.

· Our school is committed to respecting the rights of all individual pupils and valuing their individual differences. We believe that every child has something to contribute to the school community.
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